This begs the question of which limiting concept, which cake to choose from among the highly assorted confections on the liberal cakestand.
There is, in fact, at least one element of the liberal tradition which could be valuable in criticizing current educational arrangements in the UK. Premature specialization and over-specialization have long characterized English secondary and higher education. This is related to the fact that the Victorians, while embracing the antivocationalism of the Aristotelean tradition, chose to ignore another element of that tradition, namely a presumption against excessive specialization. It is open to our generation, in furtherance of a different social and political agenda, to pick and choose our own limiting concepts, just as our predecessors did.
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The introductory chapter by Glen Evans provides a useful theoretical overview presenting current thought and research in the area of cognitive studies. Evans raises the major issues that are addressed in the chapters of this book and makes valuable links between the issues presented.
The book represents all of the major approaches to the area covering research issues, domain specific and general strategies and approaches to teaching these strategies to students of all ages. A number of the chapters take a developmental pe~s'pective investigating factors that may faclbtate development or the examination of the process of development of specific strategies. The teaching of learning strategies is approached from a . of philosophical perspectives, explicit in strategies in subject specific and generic environments and the spontaneous generation of strategies for particular tasks. Within this there are suggestions for practice.
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